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Abstract

The purpose of this study was to investigate aitof teachers towards inclusive education in
Srinagar district of Jammu and Kashmir, and thetdes that influenced such attitudes. Qualitative
research was used to gather information from allgyal education and special education teachers.
The sample consisted of 40 teachers at 7 schobbs.r@sults of this study showed that teachers’
attitudes were strongly influenced by the naturd aaverity of the disabling condition presented to

them, the length of teaching experience, and tnaini

Introduction

Attitude of teachers towards inclusion vary acrtise education field. Numerous studies have
involved teachers’ attitudes towards inclusionthe review below some of the studies referred to
have used the term integration or mainstreaminglevdthers have used the term inclusion. In spite
of using different terminology, they all seem tdereto a situation in which a class, a school, or a
educational system tries to meet the needs of steideith special needs. In this study, the term

inclusion is used. An attitude may include cogmitieffective and behavioural components.

The purpose of this study was to explore teachadtsudes towards inclusive education in Srinagar
District of Jammu and Kashmir. The result of thisdy can be used as a guideline to enhance special
education services in a developing country, likdidAs mentioned earlier, numerous studies have
involved teachers’ attitudes towards inclusion dhe results vary. The majority of the teachers
surveyed had strong negative feelings about inmfusihey felt that the decision makers were out of
touch with classroom realties (1991).Scruggs andtipieri (1996) in their meta-analysis of 28
survey reports from 1958 — 1995, reported that thwrals of the respondents agreed with the general
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idea of integration, and a little more than haltleém expressed a willingness to teach students wit

special educational needs in their classrooms. Harostudy by Vaughn, et al. (1996) examined
special education teachers’ perceptions of inclusising focused group interviews. The majority of
these teachers, who were currently participatinnatusive programs, had strong negative feelings
about inclusion. The teachers identified severatois that would affect the success of inclusion,
such as class size, inadequate resources and fladkequate training.Research has suggested that

teachers attitudes might be influenced by a nurob&ctorsdiscussed below :
The nature and the severity of the disabilities:

The nature and the severity of the disabilitiesugrice the attitudes of the teachers. Florin (1995)
found that acceptance of inclusion was lower faldcén with an intellectual disability than childre
with a physical disability. Whereas, in the Clowgid Lindsay (1991) study, the majority of teachers
surveyed ranked the needs of children with emotiama behavioural difficulties as being most
difficult to meet, followed by children with leamyg difficulties, followed by children with visual
impairment, and followed by children with a hearingpairment.

Teachers’ attitudes appear to vary with their petioeas of the specific disability, as well as the
demands that students’ instructional and managemaeeds will place on them.
Teaching experiencd eaching experience has been cited in severdiestas having an influence on
teachers’ attitudes; Clough and Lindsay (1991) ébtimat younger teachers and those with fewer
years of experience have been found to be suppoofivinclusion. The most experienced teachers
more than 11 years of teaching were the least dogep
Teachers’ attitudes appear to vary with their patioes of the inclusion according to teaching
experience; the above studies regarding teachipgrience indicated that younger teachers and
those with fewer years of experience are supponifvénclusion. However, although the above
studies indicated those younger teachers and thibsdewer years of experience are supportive of
inclusive; other investigators have reported tleaching experience was not significantly related to
teachers' studies (Avramids et al., 2000).

Training:

Another factor that has attracted considerablentte is the knowledge about children with special

education needs during pre-and in-service trainiflgs was an important factor in improving
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teachers’ attitudes towards the inclusion. In tleg8 and Jausovce (1994), in-service training was

highlighted as an effective way of improving teashattitudes towards inclusion.
Factorsrelated to the school:

Schroth, et al. (1997) suggested that teachergecns about moving towards inclusion can be
minimized using a number of strategies. They suggdethat teachers should be empowered to
initiate changes in their lessons and teachingsplamd they should have opportunities to visit
settings where inclusion is practiced.Factors eeleto the school that affect the working condision
of teachers, such as financial rewards, statubarsbciety and professional expectations, have also

been found to influence the teachers’ motivatiod dedication (Marchesi, 1998).
Gender:

Beh-Pajooh (1992) and Leyser, et al. (1994) foumat female teachers expressed more positive
attitudes towards the idea of integrating childweith behavior problems than male teachers.
However, Hannah (1998) did not mention that gemdes related to attitudes.

Grade level taught:

Leyser et al., (1994) found that high school teeshdisplayed more positive attitudes towards
integration than elementary schools. This was supgdy Burden (2000) and Hanwi (2003), who
found that high school teachers showed more pestittitudes towards integration than primary
school teachers did.

The present study:

The purpose of this study is to explore teachettfudes towards inclusive education in Srinagar
district of Jammu and Kashmir and to gain more Kedge about the factors that may influence the
implementation of inclusive practices in a schaoatem in the making. The results of this study can
be used as a guideline to enhance special educsioites in a developing country like India. The

research questions were:

1. Which factors influence teachers’ opinions aboutusion?
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2. What are the teachers’ opinions about inclusiostodents with special education needs?

Methodology

Participants : The participants were teachers who had experietitbet®aching students with special
educational needs in public and special school®e 3élected schools have followed following
criteria:

1. The school should have students with special educat regular classes,

2. The study should include an equal distributionus&t and urban schools.

The school sample consisted of 40 teachers (25 |éemad 15 male) at seven schools. The
distribution of participants across schools waso#lews: three of the schools (one for boys, one fo
girls and one is mixed for boys and girls were pubtban schools (34 participants), tow for boys
and girls were public village schools (24 particifs, and two (one for boys and one for girls) were
private schools (35 participants). The procedurétfe selection of schools did not aim at recrgitn
representative sample of schools, but rather a leanfpschools with teachers who are willing to
share their opinions with the researchers abodusian and their experiences regarding students
with special needs. This may have resulted in avellesample of teachers. It is worth mention that
the number of schools and the number of teachetipating in this study were low, and thus the

results are an inadequate basis for generalization.
Instrument

A questionnaire was developed and based on theopmsewstudies. The questionnaire sought the

following information:

» Grade levels and types of subject of the partidgian

» Descriptions of the disabilities;

» Physical and educational adaptations that had bmeele to meet the special educational needs for
their students;

» The teachers’ opinions about whether or not studesth special needs should have a chance to

attend public schools and how to organize theication;
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* The teachers’ views as to the extent that the dshweere suitable for students with disabilities;

The teachers’ wishes regarding the additional kedgé and skills they would like to have to meet

the needs of students with disabilities or spewiads.

Procedure

Preparations for the study involved obtaining pesian from the local authorities in the Government
and from the principals of the seven schools. Hfiermation collected separately in one school at a

time, after school hours, with the teachers gathere group.
Analysis

In order to respond to the research questionsfdif@mving analyses of the data were undertaken.
First, the information from the closed-ended itemthe questionnaire was entered into the SPSS 7.0
statistical package. In addition, an interpretalompproach has been applied to identify categories
and subcategories in the answers and comments tpuviie open-ended items in the questionnaire,
thus enabling to entry of this information into SP&s well. Second, an exploratory analysis
approach is applied to all data, providing frequedistributions as well as graphical displays diada
Descriptive statistical analyses indicated some rstatistically significant (chi-square),
interdependency between teacher or school factwd¢esmchers opinions about inclusion. Finally, the
information extracted was analyzed based on thengstton that teachers’ beliefs about and
acceptance of inclusive education are significaedigtors of the degree to which they carry out
inclusive practices. Three main themes were geegrand discussed: opinions about inclusion and
factors associated with teachers’ opinions, pretermodels inclusion and present classroom

practices.
Results

Opinions about inclusion and factors associatechwéachers’ opinions25 out of the 40 teachers
were of the opinion that students with disabilit@sspecial needs should have a chance to attend
public schools, a closer inspection of the data icated

that several factors might be associated with #régipants’ opinions towards inclusion, they wigé

discussed below.
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Nature of disabilityTwenty-three of the teachers mentioned that stisdetth specific disabilities

should be included. The most frequently mentioneerewstudents with physical disabilities,
mentioned by 21 of the 40 participants. Studenth s&nsory disabilities were rarely mentioned; 12
of the participants students with visual impairnsefthe students considered least includable were
the students with mental retardation and behavwablems that may affect reading, writing and
arithmetic. Seven teachers specifically mentiorned students with mental retardation should not be

included in public schools.

Teachers’ experiences with students with speciads®25 of the 40 teachers had students with
special needs in their classes. Each one identtiéebst one student with special needs that kaer
taught. Twelve of the participants reported thatyttaught students with physical disabilities, 5
taught students with visual impairments, 3 taudghtients hearing impairments, 5 taught students
with behaviour problems, and 6 taught students gfibech and language impairment. The students
with special needs had been mainstreamed in thearegassroom in manner rather than because of
a plan for inclusion. The analysis indicated thaiasure to and experience with students with specia
needs had an influence on teacher attitudes. TemgW® taught students with visual impairments
were more positive towards including students wiual impairments than those who did not teach
students with this kind of disability. The samedency was identified for teachers of students with
speech and language impairment, hearing impairnaat physical impairment. Regardless of
experience, all participants showed negative atisutowards inclusion of students with mental
retardation that affected reading, writing and hemi¢tic especially moderate and severe mentally
retarded students.

Number of subjects taughtThe participants could be divided into four growgazording to the
number of subjects they taught. 18 teachers taogétsubject, 10 teachers taught two subjects, 5
teachers taught three or four subjects, and 7 éeadlaught all subjects that were offered to the
students. The data suggest that the acceptanceclokion increased as the teacher taught more
subjects.

Characteristics of the schoolsThe opinions about inclusion varied from one schoanother. The
data suggest that the acceptance of inclusionaserkas school buildings were made accessible to
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students with special needs. All participants wiad these facilities in their schools were positive

towards inclusion than other teachers.

Gender of the teachersThere was little difference between the opinioneafale teachers and male

teachers. The data suggest that female teacheesmae positive than male teachers were.

Models of inclusion The participants were asked to indicate which efrtftodels they would prefer.
The three models were all lessons in special ctasdelessons in regular classes, and some lessong
in resource rooms and some in regular classes. grbmparticipants in favour if inclusion; the most
preferred model was to provide some lessons irureearooms and some in regular classes. Twelve
of the participants’ favoured inclusion suggestad.t4 preferred that the students should be taaght
regular classes. Six of the participants prefethad the students should be taught in special etass
Three of the participants did not express an opimioout a preferred model. Frankly speaking, some
teachers mentioned that there was a need for egfwecial classes or special schools when the

disability was severe.

Changes needed in public schoBighty-one of the participants were of the opintbat the public
schools should change to meet the needs of studdhtspecial needs. They were asked to describe
what kinds of changes they had in mind, 70 of tlseiggested that the schools buildings must change
and there was a need for a special equipment ualaking the schools accessible for wheelchairs,
supply special desks and other furniture, havedsigtassrooms, have electricity to provide lighd an
heating. Thirty-five of the participants mentiontdé need to train teachers to manage the challenges
of having students with special needs in publicosth Fifty-one mentioned changes like the
establishment of special classes, fewer studerttseirtlasses, changes in the curriculum, and access

to transportation for those students who might neede modifications.

Training : The participants mentioned five topics of futurairimg. The topic with highest priority
was parent-teacher collaboration. The next foufepred topics of concerned differentiation in the
classroom and ways of organizing special needsatidmcsuch as preparing individual education

plans, individual instructional plans and behavimadification plans and curriculum adaptations.
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Discussion

Inclusion in public school Although inclusive education has not been fully iempented in Jammu
and Kashmir, many teachers have experience witintthesion of students with special needs. In this
study, more than half of the participants suppottedidea that students with special needs should
have a chance to attend public schools. This iewaerd percentage that reported by Scuggs and
Mastropieri (1996) in their meta-analysis of 28v&yr reports concerning teachers’ attitudes towards
inclusion. They found, however, that only a litttere than half of the teachers in the studies they
analyzed had expressed a willingness to teach tsi@éth special needs in their classrooms. There
is a reason to believe that the teachers in theeptestudy answered questions relating to thistopi
under the assumption that they referred to thdmiop regarding students with special needs inrthei

classrooms.

Nature and severity of disabilitiethe study indicates a greater willingness amegparticipants to
includes students with certain types of disabgitseich physical disabilities rather than studeritis w
mental retardation that affect reading, writing amithmetic, behavioural problems. In additionhe t

type of disability, the severity of the disabildiso seemed to have an influence on acceptands.leve

Teaching experiencefeaching experience with students with special sgafluenced participant
opinions about inclusion. Those teachers, who hgueregence with students with special needs in
mobility and other physical disabilities, were sagjve of the idea of including students with the
same disabilities. The present study is supportetidyser, et al., (1994) and Roberts and Lindsell
(1997). It may seem surprising that the teachere were negative to the idea of including students
with behaviour problems that affect reading, wgtias those with problems have always been in the

public schools, as usually within the regular adlaems.

Teachers’ competencelTeachers were asked to describe in their own wiods the public schools
would have to change in order to meet the needtudents with special needs, 31 of the participants
mentioned that teachers needed better qualificatibm addition, when they asked to selected
preferred topics for future in-service training, rgras-teacher cooperation, curriculum

adaptations, individual education plans, classrananagement and adaptation of material were
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given high priorities. The teachers’ focus of ietgrwas not on the impairments of the studentsbut
the knowledge and skills that could empower thenpragessionals. Knowledge and skills in this
study were considered to be more important than atwer factor, have been highlighted as

conductive to positive attitudes towards inclugiSoodak et al., 1998; Leyser et al., 1994).

Conclusion

The present study investigated the opinions ofcsedeteachers in Srinagar District of Jammu and
Kashmir, who had experience with students with speteeds in regular schools. Due to the
sampling procedure of the study and limitationshef instrument, the result must be interpreted with

caution.

Teachers’ beliefs and acceptance of the policy@mibsophy of inclusive education are significant
predictors of the degree to which they carry oalusive practices. The affective and behavioural
components pf teachers’ attitudes towards inclusbould be subjective to future studies. In
addition, factors that in this study have been tified as potentially influencing the opinions diet
teachers, such as the nature and severity of shedents’ disabilities, teachers’ previous exper@en
with students with disabilities and contextual fastrelated to the individual schools, should be

included in future investigations.

A majority of the teachers who participated in tetady expressed a need for changes in public
schools in order to meet the needs of students digidbilities, and they particularly emphasized the
importance of increased knowledge and skills tlmatlcc empower them as professionals. For the
purposes of future initial and in-service trainifog teachers, it may be of interest to know to what

extent other teachers in Srinagar district of Janamai Kashmir share such priorities.
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